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Introduction 

The Task Force on the Future of Libraries at SMU was formed by Provost Currall on June 1
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Why a Collaborative Council? Almost every problem we identified can be constructively addressed through 
a combination of: (1) the new Collaborative Council; (2) greater centralization and coordination of some 
core library functions; (3) and the addition of several library and non-library key positions. The task force 
found no advantages from centralizing library personnel in areas such as acquisitions and cataloging. The 
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• Robust library collection development 
o Address the mismatch between the university's strategic goals of becoming a 

comprehensive research university and increasing faculty grant money, and chronically 
inadequate library funding in core collecting areas supporting Dedman, Lyle, Simmons, 
and Meadows; 
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Option 1: Collaborative Model 
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Governance in the Collaborative Model: SMU Libraries Collaborative Council 

The Collaborative Council’s main function is to bring together the leadership of all libraries with the leaders 
of strategic areas that function across all libraries (such as, systems, collections, IT) for unified strategic 
planning that aligns with the SMU Strategic Plan. The council will focus on how the libraries can best serve 
our students, faculty, staff, and communities in areas such as: user experience, undergraduate learning, 
graduate and faculty scholarship and research, technology and digital initiatives, interdisciplinary and 
global research, and continuing education and outreach. 

The Collaborative Council should be nimble and able to respond easily to change, bringing in leaders of 
new initiatives as needed to move projects forward quickly. The council should seek ways to connect 
libraries when new initiatives arise, sharing information, utilizing expertise across libraries, and 
collaboratively seeking solutions to roadblocks, with the goal of not only improving information discovery 
for our users, but of optimizing their experience to be one-of-a-kind.  

The new SMU Libraries Dean will chair the council and will work to build a shared vision across all libraries 
through inclusive and comprehensive communication with all library directors, sharing information to and 
from the provost and deans. The new Dean will represent all libraries’ interests in SMU administrative 
meetings.  

The council will make its decisions collaboratively. No single library will be able to veto any initiative or 
decision and no decisions will be approved that would harm the services of a particular library. The new 
SMU Libraries Dean will seek consensus if possible. When consensus is not possible, the greater good will 
prevail (what benefits the most students/faculty).  

The SMU Libraries Collaborative Council should lead the culture change that is needed in order to become 
a library system that leans towards saying “yes”
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o Build partnerships, collaborations, and services to support this growing field with all library 
populations in mind 

• 
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Option 2: 
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The task force includes in this report a centralized organizational model. We believe that this model has 
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Pros and Cons of Each Model 

The task force analyzed the Collaborative and Centralized models with our goals in mind. We identified the 
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Goals vs Models Comparison, Continued 
 

Goal Models Benefits
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Goals vs Models Comparison, Continued 
 

Goal Models Benefits Complications Mitigations 
 
 
 
 
 
 
 
 
 

Maintain 
professional 

school 
accreditation 

status 

 

Collaborative 
Years of successful 

accreditations show this 
model works for success. 

  

 
 
 
 
 
 
 
 
 
Centralized 

  
 
 
 

Research shows majority 
of accredited law school 

have library directors that 
directly report to the 

school Dean. It is unclear 
how changing reporting 
lines will affect law or 

other professional school 
accrediting bodies’ 

judgments. 

Additional explanation and 
assurances by University 

leadership to accreditation 
committees that 
commitment to 

professional school library 
is adequate; Increased 

data gathering and 
reporting requirements 
will need to be a new 

initiative for SMU Libraries; 
Professional school Deans 
need to retain decision- 

making authority in 
collections and mission of 

their library. 

 
 
 
 
 
 
 

Strong 
relationships 
with library 
donors and 
supporters 

 
 
 

Collaborative 

 
 
Alumni have strong school 
affiliation, so professional 
school libraries can build 

on this trait. 

 

School affiliations can 
cause other priorities of 

the school to overshadow 
professional school library 

needs. 

Broaden Friends of SMU 
Libraries and the Libraries 

Executive Board to 
membership across all 
SMU Libraries. Acquire 
embedded DEA staff to 

cultivate donors. 

 
 
 
 
 

Centralized
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Goals vs Models Comparison, Continued 
 

Goal 
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providing structure for circulating physical materials and providing access to electronic resources.  
Position is engaged with internal workflows, inventory management, and system configuration. 

3) Discovery Administrator: librarian position reporting to the Head of Library Systems focused on 
user experience.  Position is engaged with optimizing the discovery experience, with the 
interrelations between the user experience (UX) and Primo metadata management. Position 
focuses on facet optimization, rules normalization, working with data pipes and integrations, FRBR 
and deduping, and integrations with other service platforms. 

Information Technology Support Recommendation 

The Task Force on the Future of Libraries at SMU recommends the addition of one position in the Office of 
Information Technology (OIT) devoted to serving University Libraries.  

SMU’s Academic Technology Service Directors (ATSDs) serve as the primary technology enablers and 
strategic technology leaders dedicated to a specific organizational academic unit to ensure the 
coordination of technology solutions and services within that unit.  ATSDs work with unit leadership to 
develop strategic goals and to manage and prioritize strategic initiatives that advance the capabilities of 
the client community.  A dedicated Academic Technology Service Director for the University Libraries will 



23 | P a g e  
 

Development Support Recommendation 
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Conclusion 
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APPENDIX A: SMU Faculty Feedback 

Background 

To assess the perceptions and concerns of the faculty regarding utilization of SMU libraries and impact that 
changes to the organizational structure may have on academic activities, a short survey was prepared and 
sent to the Faculty Senate (64 persons), the Faculty Senate Subcommittee on Libraries (3 of whom are not 
Senators), the Bridwell Committee on the Library (4 persons) and the Faculty Library & Technology 
Committee for the Dedman School of Law (4 persons).  The survey was sent to senators in both the 2016 – 
2017 and the 2017 – 2018 cohorts since the Task Force was meeting during the summer of 2017 when the 
Senate transitions to the new membership.  In total, the survey was sent to 75 persons.  A total of 30 
replies were received (40% response rate).  The questions used in the survey are included in the 
aggregated responses following this summary. 

Demographics 

The number of responses from each academic unit are shown in the table below.  Schools with 
autonomous libraries are indicated by *. 

Academic Unit Total Responses  
Cox* 3 (10.0 %) 
Dedman 6 (20.0 %) 

Dedman I 4 (13.3 %) 
Dedman II 1 (3.3%) 
Dedman III 1 (3.3%) 

Law* 9 (30.0%) 
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• Fondren Library 
• Fondren, Bridwell, DeGolyer, Hamon, Underwood 
• Business Library, Fondren 
• Bridwell 
• Fondren 
• Fondren and Bridwell 
• Fondren 
• Bridwell 
• Bridwell, Fondren, Hamon 
• Fondren 
• Underwood and Fondren 
• Underwood Law Library and Fondren Library                
• Underwood Law Library 
• Underwood Law Library 
• Underwood Law Library 
• Underwood Law Library 
• Underwood Law Library and Fondren Library 
• Bridwell, Hamon Library 
• Underwood Library 

  

2. Do you regularly use e-resources and databases provided by the library, even if you do not affiliate 
yourself with a particular library location? 

 27 yes; 3 no 

  

3. Which resources or services provided by the library are especially useful? 

• Underwood’s library liaisons, research librarians, Hein Online, various online journals, Oxford 
English Dictionary. 

• Journal subscriptions so that I can freely access PDF files of relevant papers for my research. 
• Especially useful: (1) the Springer.com book access. I wish it could be expanded to cover more 

recent and older titles. (2) Digital access to the journals in my area, as well as subscriptions in other 
fields 

• Services for finding/buying articles/manuscripts that are new or not available. 
• Online journal access. I know that other research universities offer services that I might find useful 

(e.g. data access and manipulation), but I find that SMU falls way behind those standards.  We 
have a library system that is appropriate for a teaching school, not a research institute.  Here’s an 
example:  most research universities have book delivery services for faculty.  SMU does not.  Even 
worse, I cannot even return a Fondren Book to the Business Library.  I have to walk it across 
campus myself.  This is shocking to me, and an inefficient use of my time. 

• Electronic databases, interlibrary loan, photocopy services, curriculum library, the resource guides 
(for teaching) 

• I love my Bridwell Library which was part of my decision to accept the job offer nine years ago. Our 
theological library is fantastic, a real gem, and probably one of the best theological libraries west of 
the Mississippi.  Its treasures, resources, superior staff, and space should be promoted whenever 
SMU is talking about itself.  I am not sure everybody is aware of its superior qualities, which 
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included the staff, but also the online and offline resources as well as the space.  If you need me to 
specify certain databases or services provided by the staff, please let me know. But on the whole, I 
think that the Bridwell director offers a superior work environment which enables the Bridwell 
staff to always be cordial, helpful, and their expert-selves.  I have noticed that Fondren lacks a lot 
of books in the H-number system (social sciences, etc.) and have been told that Fondren doesn’t 
have enough resources.  Bridwell is of course wonderfully endowed which should never be taken 
away from Bridwell.  That would be a disaster and the beginning of the end of its superior status in 
the Theological/Religious Studies world.  As we know, what is needed is not a reorganization of the 
library resources, but a most serious effort to find money to endow the Fondren Library.  I cannot 
understand why the President and his team have been so lackluster about developing such a 
fundraising effort.  Every year 
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in the country, and indeed in the English-speaking world; it makes Bridwell certainly the equal of 
the theology libraries at Emory and Duke, and even the much older theology libraries at Columbia, 
Yale and Harvard, despite the fact that the Bridwell collections have been built up over a 
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• Greg Ivy as head of the Underwood Law Library is amazing.  It is important that he reports to the 
Law Dean, as we have a lot of unique interests.  It helps with fostering a community feel at the law 
school.  The Underwood staff is a product of not being centralized.  The change I would 
recommend would to be to return LawTech to the law school.  When the law school had its own IT 
people-who reported to Greg Ivy-I was able to receive timely and useful IT support.  Now that it is 
centralized, I’ve pretty given up on the IT support.  I think I’ve sent e-mails to central IT months and 
months ago that still haven’t been addressed. 

• This has not affected me, as my student are primarily from sciences and engineering. 
• No relevant comments, other than a general aversion to the centralization efforts at SMU, which 

seems to reduce the quality and responsiveness of services. 
• I’ve only used Fondren. 
• It’s a mess.  My understanding is that the Cox School is responsible for funding Business Library 

directly.  Additionally, we fund Central Libraries and Fondren because the school does not retain 
any undergraduate tuition.  So Cox appears to be funding multiple libraries.  Because the Business 
Library is managed separately, I cannot get any support on the resources I do use, which are 
present in other libraries on campus. 

• I don’t have any concerns about the current organizational structure. 
• I have attended several CUL meetings each year.  I found the directors of all the libraries to be 

impressive professionals.  But it is clear to me that no other library or director comes close to 
understanding the needs of the law school and the law faculty.  The law library director and his/her 
staff have law degrees and know the unique sort of research that law professors and lawyers 
conduct.  Also legal navigating of legal databases is a unique skill.  I am quite worried that 
centralizing all university libraries would lead to decisions made by individuals who have no clear 
understanding of what legal research is and what it must be in the future.  Also the law library 
services our clinics, which represent actual clients.  These clinics need rapid response to legal 
problems, particularly when the students and faculty are in court.  Centralizing endangers such 
rapid response.  And providing research for actual clients, makes the Law Library a very unique 
library on our campus. 

• It’s a fantastic infrastructure and it would be bad for Bridwell’s Director to get a different report 
structure.  Why is all of this centralization effort going on?  It sounds like “Russia”…I oppose it.  The 
structure has worked well for Bridwell and Perkins and I have never heard any colleague outside of 
Perkins complain about this structure.  It has worked very well for 100 years. Why change it now? 
I’m afraid it has to do with Bridwell’s endowments and the idea to get the money distributed away 
from Theological and Religious Studies.  A very disconcerting idea. 

• I don’t believe the issue is structure. The issue is services (and responsiveness to faculty/students) 
and how quickly databases can be updated, added and removed. 

• I only deal with the Fondren and Hamon Libraries so can’t speak to a sense of difference. 
• The autonomy of a theological library on a university campus allows for a “superior service 

paradigm”.  I trust this example of an autonomous library will elaborate my point.  In 1984, the 
University of Basel, Switzerland, granted me permission to take one of my written doctoral exams 
in Atlanta.  I was given a sealed envelope in Basel by Professor Heinrich Ott in Systematic Theology 
containing the one exam question.  This envelope was to be opened by the librarian at Emory’s 
Pitts Theological Library, Channing Jeske.  I was allowed to use anything in that theological library, 
under supervision.  Professor Ott warned me that it would be a “severe handicap” to write this 
exam in America.  Yet, due to a family emergency, I had to return to Atlanta.  The assignment:  to 
compare the first edition of Karl Barth’s Commentary on Romans to the second edition.  The first 
edition was printed only in Germany; it had never been translated into English.  There were only 
1,000,000 copies ever printed 
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case that has implications throughout the nation—desegregating schools and same-sex marriages 
are two examples.  A Law Library must have the leadership and capacity to handle research and 
changes that are distinct from other disciplines.  While sometimes STEM areas may have 
breakthroughs, not many require a national or global research base to help decipher the effects or 
require a library director and staff who can assist in researching the national implications of such 
changes.  For these reasons and others only 8 of the 206 ABA-accredited US law schools have non-
autonomous law libraries.  Given this reality, it would be more difficult to recruit a high-quality 
director for the law library if the system was centralized.  The best people will be attracted to the 
autonomous law library.  I strongly recommend that the autonomy of the Underwood Law Library 
be maintained. 

• The current organizational is optimal.  I do not recommend any changes. 
• No.  And I think it’s pretty common for law school librarians to report to the dean (and be a 

member of the law school faculty).  This just doesn’t seem like an area that needs much tweaking. 
• I think the current autonomous ULL organizational structure is optimal, is best conducive for our 

Law School to maintain a top  quartile status, is consistent with the autonomous structures at most 
Law Schools in the country, and complies best with ABA accreditation standards.  Also, in my view, 
a non-autonomous structure would lower the quality and performance of the library staff and 
would make law library recruitment more difficult. 

• No. 
• Bridwell’s endowment is tied to the existing structure.  If the structure changes, those funds would 

go to Perkins School of Theology, not to the CUL.  Furthermore, I believe that SMU has had a rather 
bumpy road in centralizing specific services such as finances, creating much more work for many 
faculty and administrators and difficulty in paying students and other kinds of stipends.  I am 
suspicious of any centralization that would reduce the control of a first-class theological library and 
place its services in the hands of those who do not know this field and make specific demands and 
add a layer of administrative policies that complicate and weaken its standing.  If this is a veiled 
ploy to acquire the endowment of Bridwell Library for CUL, my understanding is that the 
documents would not allow this and the donors may withdraw support altogether. 

• I would not recommend any changes at all.  The prospect of having a dedicated law library, 
dedicated law library professionals, and many law-related library services was a significant 
attraction when I considered whether to join the faculty at SMU Law. 
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APPENDIX B: Relevant SMU Strategic Plan Goals 

The 2016-2025 Strategic Plan contains six goals for the future of SMU and specifically addresses the 
libraries in Goal One.  However, other goals address areas where the university libraries can and do provide 
significant contributions towards success.  The following goals and objectives, along with implementation 
bullets for the specific objective naming the library, are relevant as areas where contributions by SMU 
Libraries can advance attainment of same. 

GOAL ONE: TO ENHANCE THE ACADEMIC QUALITY AND STATURE OF THE UNIVERSITY: 



39
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Cohesion is defined as “the act or state of cohering, uniting, or sticking together.” DeGolyer Library is 
certainly stuck, but whether we are united under the CUL/SMU banner is open to question. Without a 
doubt we want to be and think we can point to a strong record of enhancing teaching, learning, research, 
and public programs as evidence of our commitment.  But without financial backing from the 







43 | P a g e  
 

Dame University Librarian Law Library Director 
Wake Forest 
University 

Dean of the Library Law, Medical Dean of the Library 

 
 
 
 
 

Other Institutions 
 

 
School Director Title  Autonomous 

Libraries  
Contacts 

Cornell University Carl A. Kroch University 
Librarian 

None/fully centralized Law Library Director 

Harvard University Vice President for the 
Harvard Library and 
University Librarian 

Yes (too many to list) Business Library 
Director; University 
Librarian 

Pennsylvania State 
University  

Dean, University 
Libraries & Scholarly 
Communication 

Health Sciences, Law Dean, University 
Libraries 

University of Chicago Library Director and 
University Librarian 

None/fully centralized University Librarian; 
Law Library Director 

University of Kansas Dean of Libraries Law, Medical Dean of Libraries 
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Appendix E:  Survey of Library Autonomy at Colonial Group, Cohort Peer, and Aspirational Peer 
Colleges and Universities  

  

Colonial Group Schools 

Schools Autonomous libraries? 
Boston College  Y 
Boston University  Y 
Brandeis University  n/a, has only one library 
George Washington University Y 
Lehigh University  N, but has only 2 libraries (no law or 

theology schools) 
New York University Y 
Northeastern University Y 
Southern Methodist University  Y 
Syracuse University Y 
Tufts University Y 
Tulane University  Y 
University of Miami  Y 
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Brandeis University  n/a, has only one library 
Carnegie Mellon University  N (no law or theology schools) 
Emory University Y 
Lehigh University  N, but has only 2 libraries (no law or 

theology schools) 
Tufts University Y 
Tulane University  Y 
University of Notre Dame  Y 
University of Rochester  Y 
University of Southern California Y 
Vanderbilt University  N 
Wake Forest University Y 
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APPENDIX E (continued):  Nonautonomous U.S. Law Libraries 

 

There are currently 206 ABA-accredited law schools in the United States. Only eight (3.9%) of 
those law schools have libraries that are nonautonomous, meaning that the law library director 
reports to both the law school dean and the head of the university librarian. 

The nonautonomous law libraries include Chicago, Cornell, University of Oregon, University of the 
Pacific, SUNY Buffalo, Vanderbilt, Washington University, and Wayne State University. 

The trend for the past 80 years decidedly favors law library autonomy. 

 

 

Source: Elizabeth G. Adelman, The Three Percent: Common Issues in Nonautonomous Law School Libraries, 
in  

ACADEMIC LAW LIBRARY DIRECTOR PERSPECTIVES: CASE STUDIES AND INSIGHTS 56 (Michelle M. Wu ed., 2015). 
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APPENDIX F: THE SPECIAL CASE OF SPECIAL COLLECTIONS 

SMU Libraries currently has several special collections.  Within the administrative purview of Central 
University Libraries there is the DeGolyer Library, Bywaters Special Collections, the Foscue Map Collection, 
the G. William Jones Film Collection, the University Archives, and the Botanical Research Collection.  
Underwood Law Library has rare books as well as archival collections.  Within Bridwell Library is an entire 
special collections department, consisting of rare printed materials, manuscripts, and Methodist archives. 

A quick overview: 

DeGolyer Library is a repository for special collections in the humanities, the history of business, and the 
history of science and technology. With over 150,000 books and several thousand archival collections, 
notable strengths are Western Americana, Texana, railroad history, voyages and travels, women’s history, 
Presidential history, corporate archives (e.g., JCPenney, Texas Instruments, Baldwin Locomotive Works), 
the history of geology, and photography. 
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Special Collections have other points in common: they generally include rare and expensive materials in 
their holdings; they regularly mount exhibits for the public; they can appeal both to inquisitive first-year 
students and advanced post-docs; they often attract well-heeled donors and serious collectors and are 
thus important in library development, both in terms of fundraising, often serving as sites for functions 
(receptions, dinners, tours, exhibitions, etc.),  and in terms of outreach, publicizing SMU’s unique resources 
via print and digital publications and attracting advanced researchers. Housing special collections also 
involves numerous physical demands (heightened security, better climate control, closed stacks, etc.). And 
finally, special collections units have staffs with specialized knowledge and training, usually advanced 
degrees in subjects related to their collections. 

At present, each SMU special collection is housed in a separate location, with the exception of DeGolyer 
and the University Archives.  This entails multiple reading rooms and staffs to work with researchers.  
During the current interim period, CUL has placed Bywaters under the administration of DeGolyer but the 
two collections remain physically separate. How this will play out in the long run remains to be seen. 

As with our libraries as a whole, we do not think that there would be much to be gained from centralizing 
our special collections at this time. We would be introducing another administrative layer without gaining 
any efficiency, improving services, or strengthening collections; in fact, we would lose efficiencies, given 



49 | P a g e  
 



50 | P a g e  
 

APPENDIX G: ABA, ATS and AACSB Accreditation Standards  

 

ABA Accreditation Standards  

CHAPTER6 
Library and Information 
Resources 

 
Standard 601. GENERAL PROVISIONS 

 
(a) A law school shall maintain a law library that:  

(1) provides support through expertise, resources, and services adequate to enable the law 
school to carry out its program of legal education, accomplish its mission, and support 
scholarship and research; 

(2) develops and maintains a direct, informed, and responsive relationship with the faculty, 
students, and administration of the law school; 

(3) working with  the dean and faculty, engages in a regular planning and assessment process, 
including written assessment of the effectiveness of the library in achieving its mission 
and realizing its established goals; and 

(4) remains informed on and implements, as appropriate, technological and other 





ABA Standards and Rules of Procedure for Approval of Law Schools 2017-2018 40 
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library and information  resources services to the school. 
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Interpretation 604 -1 

Factors relevant to the number and expertise of librarians and information resource staff needed to meet 
this Standard include the number of faculty and students, research programs of faculty and students, 
whether there is a dual division program in the school, any graduate programs of the school, size and 
growth rate of the collection, range of services offered by the staff, formal teaching assignments of staff 
members, and responsibilities for providing information resource services. 

 

Standard 605. SERVICES 
 

A law library shall provide the appropriate range and depth of reference, instructional, 
bibliographic, and other services to meet the needs of the law school’s teaching, scholarship, research, 
and service programs. 

 

Interpretation 605 -1 
Factors relevant to determining whether services are appropriate under Standard 605 include the extent 
to which services enhance the research and bibliographic and information literacy skills of students, 
provide access (such as indexing, cataloging, and development of search terms and methodologies) to the 
library’s collection and other information resources, offer interlibrary loan and other forms of document 
delivery, produce library publications and manage the library’s web site, and create other services to 
enable the law school to carry out its program of legal education and accomplish its mission. 

 

Standard 606. COLLECTION 
 

(a) The law library shall provide a core collection of essential materials through ownership or 
reliable access. The choice of format and of ownership in the library or a particular means of 
reliable access for any type of material in the collection, including the core collection, shall 
effectively support the law school’s curricular,  scholarly, and service programs and objectives, 
and the role of the library in preparing students for effective, ethical, and responsible 
participation in the legal profession. 

 
(b) A law library core collection shall include the following:  

(1) all reported federal court decisions and reported decisions of the highest appellate court 
of each state and U.S. territory;  

(2) all federal codes and session laws, and at least one current annotated code for each state 
and U.S. territory;  

(3) all current published treaties and international agreements of the United States; 

(4) all current  published regulations (codified and uncodified) of the federal government and 
the codified regulations of the state or U.S. territory in which the law school is located; 

(5) those federal and state administrative decisions appropriate to the programs of the law 
school; 

(6) U.S. Congressional materials appropriate to the programs of the law school; 

(7) significant secondary works necessary to support the programs of the law school; and 

(8) those tools necessary to identify primary and secondary legal information and update 
primary legal information. 
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(c) In addition to the core collection of essential materials, a law library shall also provide a 
collection that, through ownership or reliable access, 

(1) meets the research needs of the law school’s students, satisfies the demands of the law 
school curriculum, and facilitates the education of its students; 

(2) supports the teaching, scholarship, research, and service interests of the faculty;  

(3) serves the law school’s special teaching, scholarship, research, and service objectives; 
and 

(4) is complete, current, and in sufficient quantity  or with  sufficient continuing access to 
meet faculty and student needs. 

 
(d) The law library shall formulate and periodically update a written plan for development of 

the collection. 
 

(e) The law library shall provide suitable space and adequate equipment to access and use all 
information in whatever formats are represented in the collection. 

 

Interpretation 606 -1 

The appropriate mixture of collection formats depends on the needs of the library and the law school. A 
collection that consists of a single format may violate Standard 606. 

 

Interpretation 606 -2 
Reliable access to information resources may be provided through: 

(a) databases to which the library or the parent institution subscribe or own and are likely to 
continue to subscribe and provide access; 

(b) authenticated and credible databases that are available to the public at no charge and are likely 
to continue to be available to the public at no charge; or 

(c) participation in a formal resource-sharing arrangement through which materials are made 
available, via electronic or physical delivery, to users within a reasonable time. 

 

Interpretation 606 -3 
Off-site storage for non-essential material does not violate the Standards so long as the material is 
organized and readily accessible in a timely manner. 

 

Interpretation 606 -4 
Cooperative agreements may be considered when determining whether faculty and students have 
efficient and effective access to the resources necessary to enable the law school to carry out its program 
of legal education and accomplish its mission. Standard 606 is not satisfied solely by arranging for 
students and faculty to have access to other law libraries within t 
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3.2.2.3 Courses are a central place of interaction between teachers and learners. 
The way the instructor arranges the work and structures the class should encourage 
theological conversation. Courses and programs of study should reflect an 
awareness of the diversity of worldwide and local settings. In the development of new 
courses and the review of syllabi, faculty should interact with one another, with 
librarians, with their students, with the church, and with the developing fields of 
knowledge. Faculty should be appropriately involved in the consideration of ways in 
which technology might enhance or strengthen student learning. Course 
development and review best occur in the context of the goals of the entire 
curriculum. 

3.2.2.4 An institution shall demonstrate its ongoing efforts to ensure the quality of 
teaching within the context of its purpose and as understood by the relevant scholarly 
and ecclesial communities. 

3.2.3 Research  

3.2.3.1 Research is an essential component of theological scholarship and should be 
evident in the work of both teachers and students. Theological research is both an 
individual and a communal enterprise and is properly undertaken in constructive 
relationship with the academy, with the church, and with the wider public.  

3.2.3.2 As a function of learning, research involves the skills needed both to discover 
information and to integrate new information with established understandings. As a 
function of teaching, research assimilates sources of information, constructs patterns 
of understanding, and uncovers new information in order to strengthen classroom 
experiences.  

3.3 Characteristics of theological scholarship  

Patterns of collaboration, freedom of inquiry, relationships with diverse publics, and a global 
awareness are important characteristics of theological scholarship.  

3.3.1 Scholarly collaboration  

3.3.1.1 The activities of theological scholarship—teaching, learning, and research—
are collaborative efforts among faculty, librarians, and students, and foster a lifelong 
commitment to learning and reflection.  

3.3.1.2 Scholarship occurs in a variety of contexts in the theological school. These 
include courses, independent study, the library, student and faculty interaction, 
congregational and field settings, and courses in universities and other graduate 
level institutions. In each of these settings, mutual respect among scholarly inquirers 
characterizes theological scholarship.  

3.3.1.3 Collaboration and communication extend beyond the theological school’s 
immediate environment to relate it to the wider community of the church, the 
academy, and the society. Theological scholarship is enhanced by active 
engagement with the diversity and global extent of those wider publics, and it 
requires a consciousness of racial, ethnic, gender, and global diversities. In 
accordance with the school’s purpose and constituencies, insofar as possible, the 
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The institution shall define and demonstrate ongoing efforts to ensure the ethical character of 
learning, teaching, and scholarship on the part of all members of the academic community, including 
appropriate guidelines for research with human participants. 

Standard 5 Faculty  

The members of the faculty of a theological school constitute a collaborative community of faith and 
learning, and they are crucial to the scholarly activities of teaching, learning, and research in the 
institution. A theological school’s faculty normally comprises the full-time teachers, continuing part-
time teachers, and teachers who are engaged occasionally or for one time. In order for faculty 
members to accomplish their purposes, theological schools should assure them appropriate 
structure, support, and opportunities, including training for educational technology.  

5.1 Faculty qualifications, responsibilities, development, and employment  

5.1.1 Schools should demonstrate that their faculty members have the necessary 
competencies for their responsibilities. Faculty members shall possess the appropriate 
credentials for graduate theological education, normally demonstrated by the attainment of a 
research doctorate or, in certain cases, another earned doctoral degree. In addition to 
academic preparation, ministerial and ecclesial experience is an important qualification in the 
composition of the faculty. Also, qualified teachers without a research doctorate may have 
special expertise in skill areas such as administration, music, or media as well as cross-
cultural contextualization for teaching, learning, and research. 

5.1.2 In the context of institutional purpose and the confessional commitments affirmed by a 
faculty member when appointed, faculty members shall be free to seek knowledge and 
communicate their findings.  

5.1.3 Composition of the faculty should be guided by the purpose of the institution, and 
attention to this composition should be an integral component of long-range planning in the 
institution. Faculty should be of sufficient diversity and number to meet the multifaceted 
demands of teaching, learning, and research. Hiring practices should be attentive to the 
value of diversity in race, ethnicity, and gender. The faculty should also include members 
who have doctorates from different schools and who exemplify various methods and points 
of view. At the same time, faculty selection will be guided by the needs and requirements of 
particular constituencies of the school.  

5.1.4 The faculty who teach in a program on a continuing basis shall exercise responsibility 
for the planning, design, and oversight of its curriculum in the context of institutional purpose 
and resources and as directed by school administration requirements for recruitment, 
matriculation, graduation, and service to constituent faith communities.  

5.1.5 Each school shall articulate and demonstrate that it follows its policies concerning 
faculty members in such areas as faculty rights and responsibilities; freedom of inquiry; 
procedures for recruitment, appointment, retention, promotion, and dismissal; criteria for 
faculty evaluation; faculty compensation; research leaves; and other conditions of 
employment. Policies concerning these matters shall be published in an up-to-date faculty 
handbook. 

5.1.6 Theological scholarship is enriched by continuity within a faculty and safeguards for the 
freedom of inquiry for individual members. Therefore, each school shall demonstrate 
effective procedures for the retention of a qualified community of scholars, through tenure or 
some other appropriate procedure.  
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5.1.7 The institution should support its faculty through such means as adequate salaries, 
suitable working conditions, and support services.  

5.1.8 The work load of faculty members in teaching and administration shall permit adequate 
attention to students, to scholarly pursuits, and to other ecclesial and institutional concerns.  

5.2 Faculty role in teaching  

5.2.1 Teachers shall have freedom in the classroom to discuss the subjects in which they 
have competence by formal education and practical experience.  

5.2.2 Faculty should endeavor to include, within the teaching of their respective disciplines, 
theological reflection that enables students to integrate their learning from the various 
disciplines, field education, and personal formation.  

5.2.3 Full- and part-time faculty should be afforded opportunities to enhance teaching skills, 
including the use of educational technology as well as training in instructional design and in 
modes of advisement appropriate to distance programs, as a regular component of faculty 
development.  

5.2.4 Appropriate resources shall be available to facilitate the teaching task, including but not 
limited to, classroom space, office space, educational technology, and access to scholarly 
materials, including library and other information resources.  

5.2.5 Schools shall develop and implement mechanisms for evaluating faculty performance, 
including teaching competence and the use of educational technology. These mechanisms 
should involve faculty members and students as well as administrators.  

5.3 Faculty role in student learning  

5.3.1 Faculty shall be involved in evaluating the quality of student learning by identifying 
appropriate outcomes and assessing the extent to which the learning goals of individual 
courses and degree programs have been achieved. 5.3.2 To ensure the quality of learning, 
faculty should be appropriately involved in development of the library collection, educational 
technology, and other resources necessary for student learning.  

5.3.3 Faculty should participate in practices and procedures that contribute to students’ 
learning, including opportunities for regular advising and interaction with students and 
attentiveness to the learning needs of diverse student populations.  

5.3.4 Faculty should foster integration of the diverse learning objectives of the curriculum so 
that students may successfully accomplish the purposes of the stated degree programs.  

5.4 Faculty role in theological research  

5.4.1 Faculty are expected to engage in research, and each school shall articulate clearly its 
expectations and requirements for faculty research and shall have explicit criteria and 
procedures for the evaluation of research that are congruent with the purpose of the school 
and with commonly accepted standards in higher education.  

5.4.2 Schools shall provide structured opportunities for faculty research and intellectual 
growth, such as regular research leaves and faculty colloquia.  

5.4.3 In the context of its institutional purpose, each school shall ensure that faculty have 
freedom to pursue critical questions, to contribute to scholarly discussion, and to publish the 
findings of their research.  
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• The entity applying for accreditation agrees to use the AACSB accreditation brand 
and related statements about accreditation in its electronic and printed 
communications in accordance with AACSB policies and guidelines. 

 
Guidance for  Documenta tion 
• An applicant for AACSB accreditation must complete an AACSB Accreditation Eligibility 

Application, which identifies the applicant as either: 
- An  institution that offers business education degree programs and related 

programmatic activities in one or more business academic units and other 
non- business academic units. In this case, all of the institution’s business 
and 
management activities and related programmatic activities are included in the 
scope of the AACSB accreditation review. An institution is the default 
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and management degree programs and other programmatic activities 
offered within the business academic unit; (3) business school name, 
faculty, and degree titles; and (4) other brand differentiation between the 
business academic unit and other academic units within the institution. 

 

o External Market  Percep tion—This criterion is focused on the extent to 
which the external markets (students, employers, other stakeholder 
groups, and the public) perceive that the business academic unit is 
differentiated from other academic units within the institution. This 
differentiation may include elements such as student admissions, 
graduate recruiting and placement histories, and starting salaries. 

 

o Finan cial Relationships with the Institution—Financial relationships 
relates to the following: (1) approval of operating and capital budgets for the 
business academicg lT
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- Degree prograo
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APPENDIX I: Numbers of Students and Faculty Served by each SMU Library 

 

Reporting Structure Library Director Faculty 
Graduate 
Students 

Undergraduate 
Students 
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Students 
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